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Henry Bradley Nursery & Infant Pupil Premium Strategy 2020-2021 

Summary information for 2019-2020 
School Henry Bradley Nursery & Infant School 

Total PP budget £59,540 Date of most recent PP Review Sept 2020 

Total number of pupils 157 Number of pupils eligible for PP 39 Date for next internal review of this strategy Mar 2021 

 
 

Attainment & Progress at end of 2018-2019 academic year 

 % of Pupils eligible 

for PP in school  

July 2019 

% of all Pupils 

nationally  

July 2018 

  

% children achieving a Good Level of Development (GLD) by the end of EYFS (achieving the Early Learning Goals 

[ELGs]). 

 

 

 

 

 

  

 

67% 

 

72% (-5% diff) 

% children attaining the expected standard in Phonics at the end of Yr1. 

 

 

 

 

 

59% 83% (-24% diff) 

% children attaining the expected standard in Phonics Yr1 + Yr2 combined. 55% 92% (-37% diff) 

% children attaining the expected standard in Maths at the end of the year in Y2. 65% 76% (-11% diff) 

% children attaining the expected standard in Reading at the end of the year in Y2. 59% 75% (-16% diff) 

% children attaining the expected standard in Writing at the end of the year in Y2. 53% 70% (-17% diff) 

% children making expected progress in Maths by the end of the year in Y2. 68% No data available 

% children making expected progress in Reading by the end of the year in Y2. 70% No data available 

% children making expected progress in Writing by the end of the year in Y2. 70% No data available 

% children working at or above the expected standard in Spelling & Grammar at the end of the year in Y2. N/A No data available  

This data is carried forward from academic year 2018-2019 as there is no data for 2019-2020 due to C19, the 

imposed Lockdown and suspension of all assessments. 
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1. Barriers to future attainment identified (for pupils eligible for PP) 

In-school barriers (issues to be addressed in school, such as poor oral language skills) 

1. On entry into Nursery, baseline assessment highlights that a large percentage of children are significantly below typical development in all areas, significantly 

in CLL.  

A. 2. On entry into Reception, baseline assessment highlights all PP children were either below or well below typical development in spite of those attending our 

Nursery making at least expected progress. 

 
B. 3. 67% of PP children achieved a GLD at the end of Reception in 2019 as opposed to 72% nationally in 2018. 

C. 4. 71% of PP at Y1 were working at or above the expected standard in phonics in 2019 compared to 83% for all pupils nationally in 2018. 

55% of PP Y1 & Y2 children combined were working at or above the expected standard in phonics in 2019 compared to 92% for all pupils nationally in 2018. 

 

D. 5. At the end of KS1, PP children were working below the national averages in Reading, Writing & Maths. 

External barriers (issues which also require action outside school, such as low attendance rates) 

D. 1. There are a number of hard to reach families with PP children who are persistently absent (less than 90% attendance). There are also a number of hard to 

reach families with PP children who are persistently late to school and together this impacts upon children’s attendance, acting as a barrier to learning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. There are a number of families with PP children requiring additional support from: school, the Multi-Agency Team & Social Care. Socio-economic, DV and 

mental health problems impact upon parents’ and children’s wellbeing and act as a barrier to learning.  

Hard to reach families struggle to engage with school to support their child’s learning.  

 

 3. There is a significant number of children who lack the life skills to support their Understanding of the World, Communication, Language & Literacy and Self 

Care. Many lack both the vocabulary and first hand experiences which together impact on their writing at a higher level. 

There is a significant number of children who start school without the Derbyshire 10 keys to school readiness. 
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Review of expenditure for 2019-2020 

i. Quality of teaching for all 

Desired outcome Chosen action / approach Estimated impact: Did you 

meet the success criteria? 

Include impact on pupils not 

eligible for PP, if appropriate. 

Lessons learned  

(and whether you will continue with this approach) 

Hard to reach parents of 

disadvantaged & persistently absent 

children engage fully with school. 

 

Parents are aware of the ways in 

which they can support their children 

and help them make better progress.  

 

Parents attend school events to help 

more effectively support their 

children. 

Plan events that encourage hard to reach parents 

to more readily engage with the school.  

 

Formulate a questionnaire asking what parents 

most want from school to help them with their 

children and address issues raised therein.  

 

Provide more opportunities for parents to engage 

with school; including social events and awareness 

raising events such as phonics & reading, maths. 

 

Get all parents and carers subscribed to Parent 

Hub. 

Parents are aware of the importance of 

the partnership they have with school to 

support their child’s learning.  

 

Parents are aware of the expectations of 

children in their learning journey with us. 

However, there are few children 

achieving the 10 “ready for school” keys 

set out by the LA prior to starting in 

Reception. 

 

Parents are happier to engage with 

school; however, there are a small 

number of parents yet to download the 

Parent Hub app. The app is the main 

way we disseminate key information 

along with the website and our 

Facebook page. 

 

Parents are more reliably informed and 

in a timelier manner through the use of 

Parent Hub; however we are yet to 

achieve 100% coverage. 

We need to be flexible to fit in with our parents/carers around the best times 

for them to attend meetings at school. There is a need for a crèche so 

parents can attend meetings without the stress of finding childcare. 

 

Hard to reach families prefer to attend social aspects of school life rather 

than the curriculum driven learning opportunities given to support their 

children in school. There is a need to actively invite and build relationships 

with these families which then might lead to them attending such educational 

meetings. 

 

There needs to be a concerted effort (annually) to ensure all parents and 

carers have subscribed to Parent Hub so they are up to date with all current 

newsletters and notices from school, can more effectively plan their diaries. 

 

We need also to ensure all parents subscribe to their child’s Dojo account as 

this is the direct contact route between parents/children and staff and the 

way we engage children in learning remotely should there be further 

absences due to C19. 
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Effective cohesive transition from 

preschool providers & Nursery in to 

Reception. 

 

Parents and providers are aware of 

the “ready for school” keys. 

 

There is an effective calendar of 

events, meetings, activities and 

liaison between all parties around 

transition in Early Years. 

Alfreton Teaching Nursery School leads the 

“Teddy Bear” project. 

 

All preschool groups, our Nursery and Reception 

work together to plan for effective transition 

activities. 

 

Form closer liaison between settings that allow for 

more detailed conversations round children’s 

needs. 

 

On entry into Reception, PP children 

were either below or well below typical 

development. 

Only 67% of PP children achieved a 

GLD compared to 72% nationally. 

 

 

 

 

Parents do not always take note of or remember the messages provided at 

initial meetings as there is a lot of information to digest.  

 

Information disseminated to parents on being “Ready for School” and the 

“End of Year Expectations” needs to be regularly reinforced and 

emphasised. 

 

We need to reach out to parents of “bye-pass” children to provide them with 

the 10 key steps message. The school has continued with the “Teddy Bears’ 

Picnic” project initially introduced by Alfreton Nursery Teaching School. This 

project works at forging stronger transition between school and pre-school 

providers. It is hoped that this will help heighten parental awareness of the 

importance of engagement at an early stage. 

 

We need to get parents to engage with school more readily. Liaising with 

other schools that have achieved success in this area is necessary. 

 

Due to the enforced Lockdown we embarked on delivering virtual learning 

through our online Dojo software account. Unfortunately, many parents did 

not engage with this and although we continued to send work out through 

Parent Hub, many children could not access all the learning we wished them 

to. 
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The percentage of children (PP) 

achieving a GLD is in line or above 

the national average. 

 

Children with a GLD at the end of 

FS2 to achieve the national standard 

(expected or above) at KS1.  

 

 

Children to make expected or better 

progress by the end of KS1 from 

their respective start points at the 

end of FS2 

 

Provide more learning opportunities for Literacy 

and numeracy for pupils both indoor and outdoor 

in EYFS. 

 

Effectively use self-evaluation processes, 

triangulation of data, observations and work 

scrutiny to more effectively enhance provision and 

raise GLD.  

 

Effective CPD using research based evidence. 

Use effective strategies and projects to provide 

new approaches to help children make better 

progress. 

Teaching is judged at least Good. PP 

outcomes in the EYFS have risen from 

last year although the gap with national 

averages at the end of KS1 has 

widened. 

 

There is still work to be done with the 

Accelerating Outcomes in the EYFS 

Reception Literacy Project. 

 

Ofsted highlighted the need to ensure quality Literacy and Numeracy 

provision for both indoor and outdoor learning and that children should be 

encouraged to engage in order to raise the GLD. There have been 

adjustments to the way Reception and Nursery operate and both settings   

 

The EYFS participated in the Accelerating Outcomes in the EYFS Reception 

Literacy Project led by the LA. We expanded this to also cover the Nursery 

and a complete overhaul of the setting environments took place. However, 

again the project was halted due to Lockdown. It is hoped that it will resume 

in 20-21. 

 

 

The quality of teaching & learning in 

the majority of lessons moves from 

good to outstanding. 

 

PP children’s progress is at least in 

line with that nationally for 2020, 

whichever is the greater. 

 

PP children attainment is at least in 

line with that nationally for 2020, 

whichever is the 

Through PM, CPD and the self-evaluation process 

we need to drive up T&L standards so it is more 

consistently outstanding. Ofsted outcomes will also 

provide key drivers for improvement. 

 

Unfortunately, impact has been limited 

due to C19 and school Lockdowns.  

To ensure more effective support should 

such circumstances occur again, we 

need to ensure all parents sign up to our 

online Dojo software that allows 

teachers and parents/carers/children to 

communicate and exchange work, 

deliver and monitor learning 

opportunities with consistency and in a 

planned and progressive way. 

Cross-school and inter-school working where professionals can learn from 

each other needs to continue. 

Inter-school moderation and work scrutiny needs to continue. 

We need to continue to look at ways in which we can effectively use our PP 

money to improve provision and outcomes.  

We are involved in a range of research driven strategies and programmes 

designed to improve outcomes… 

• Reception Literacy Project 

• East Midlands West Maths Hubs Primary Subject Leader 

Development Network 

• English Hubs Early Reading Action Planning initiative 

• The EYFS Transition project 

…unfortunately, work in all these projects was curtailed by the Lockdown. It 

is expected we are able to continue with these in September 2020. 

Total budgeted cost £35,000 
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ii. Targeted support 

Desired outcome Chosen action / approach Estimated impact: Did you 

meet the success criteria? 

Include impact on pupils not 

eligible for PP, if appropriate. 

Lessons learned  

(and whether you will continue with this approach) 

 

Teachers routinely provide PP 
children in the early years with 
opportunities to develop their literacy 
and numeracy skills so that greater 
proportions of children can achieve a 
GLD by the end of the Reception 
year that is at least in line with the 
national average of 72% in 2019. 
 
 

Literacy and numeracy tables/activities are set up 
inside and outside daily as part of continuous 
provision. 
 
Adults identify children that need positive 
intervention and need directing to provision. 
Monitor and revise impact. 
 

The number of children making at least 

expected progress in Literacy and 

Numeracy has not been high enough to 

impact on the % of children achieving a 

GLD in these areas so closing the gap 

with those nationally was not possible.  

Whilst GLD was still below national (67% compared to 72%) there was an 

increase from the year before.  

However, attainment in Phonics at Y1 and Y2 and attainment in Reading, 

Writing & Maths at the end of KS1 remained below that nationally; the gaps 

continue to fluctuate yearly.  

It is important to maintain the need to accurately assess the children so gaps 

in learning can be addressed and where necessary, targeted teacher 

initiated learning can take place to support children in their development, and 

they can close the gap on children nationally.  

Children in the early years develop 
their literacy and numeracy skills so 
that greater proportions of children 
can achieve a GLD by the end of the 
Reception year that is at least in line 
with the national average of 72% in 
2019. 
 

Take part in the Local Authority EYFS Literacy 
project to improve the GLD in 2020. 
 
Improve outcomes in CLL 
 
Increase the percentage of children achieving a 
GLD in Reading & Writing 
 
Reduce the difference in GLD at the end of the 
EYFS for disadvantaged children 

67% of PP children at the end of the 

EYFS attained a GLD compared to 72% 

of all children nationally.  

Only 71% of PP children in Y1 passed 

the phonics screening check compared 

to 83% of all children nationally. 

Both progress and attainment need to 

improve across KS1 for children to make 

at least that of national averages. 

Teachers and TAs need to effectively target support in lessons and during 

afternoon interventions. 

Retraining of teachers and TAs needs to take place to ensure effective and 

standardised phonics practice takes place across the school. 

Parents need to become more involved in supporting their children’s 

learning. 

Attendance of persistently absent pupils (particularly disadvantaged pupils) 

needs to be more effectively addressed. 
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PP children’s confidence and fluency 
in phonics and reading is a priority 
so that more children reach a higher 
standard in the phonics screening 
checks. 
 

Review phonics provision and scheme. 

 

Review reading scheme and library.  

 

Implement new phonics scheme and reading 

scheme ensuring they are aligned.  

 

Purchase new comprehension scheme. 

 

Work with St. Wilfred’s (teaching school) English 

Hub, Sheffield (DfF supported reading project)  

Form action plan to tackle reading, especially for 

disadvantaged children. 

Regular PP review meetings, staff 

meetings and SLT focus meetings 

ensure teachers carefully tailor support 

for PP children.  

Strategies are carefully organised and 

TAs deployed to maximise valuable 

adult resources.  

As a result PP outcomes have risen from 

last year and the gap with national 

averages has closed significantly. 

 

 

 

We are taking part in the English Hubs initiative through St Wilfred’s 

Teaching School in Sheffield. This showcases new resources, teaching 

strategies and outstanding practice. It helps schools formulate effective 

action plans and helps schools carry out audits of provision. There is also 

financial support for schools to help them more effectively resource their 

Literacy action plans. 

 

We are taking part in the Maths Hubs initiative through George Spencer 

Teaching School in Nottingham. This showcases new resources, teaching 

strategies and outstanding practice. It helps schools formulate effective 

action plans and helps schools carry out audits of provision. There is also 

financial support for schools to help them more effectively resource their 

Maths action plans. 

 

We are taking part in the “Teddy Bears’ Picnic” project by Alfreton Nursery 

Teaching School. This project works at forging stronger transition between 

school and pre-school providers. It is hoped that this will help heighten 

parental awareness of the importance of engagement at an early stage. 

 

We are embracing the “Balance” approach to assessing, planning and 

tracking the progress of children in school. Balance is primarily an online 

resource that better facilitates supporting children and planning for effective 

learning through careful assessment. 

 

Unfortunate the Lockdown effectively brought a halt to the projects and 

initiatives we were involved with. It is hoped we can continue with these in 

September 2020. 

 

 

 

 

 

 

Total budgeted cost £20,000 
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iii. Other approaches 

Desired outcome Chosen action / approach Estimated impact: Did you 

meet the success criteria? 

Include impact on pupils not 

eligible for PP, if appropriate. 

Lessons learned  

(and whether you will continue with this approach) 

Improved attendance Review attendance action plan. 

Analyse strategies and impact. 

Look at persistent absentees and review 

approaches with these families. 

Involve MAT Attendance Officers (Dianne 

Oxborough and Matt Robson) in attendance panel 

meetings. 

Review reward systems.  

Review first day response procedure and follow-up 

procedures. 

 

Attendance for 18/19 was 95.43%, 

below the national average.   

This difference reflects directly back on 

the attendance of disadvantaged pupils, 

in particular those who are persistently 

absent. 

The % of persistent absenteeism is 

significantly higher for PP families. This 

remains a challenge. 

Effective targeting of parents with persistently absent children is required. 

We need to look at ways to improve parental engagement. We are looking at 

planning a series of activities/events/opportunities to invite these parents in 

to school to engage with us.  

We need to more effectively recognise links between families in crisis and 

attendance. 

 

Improve pupil wellbeing Allocate money to support PP families when 

funding trips, visits and events might be financially 

challenging. 

 

Allocate funding so PP children can engage in 

after school clubs. 

The cost of some school activities, trips 

and events can be a barrier for some 

families. 

We wish to ensure that all our children 

have an inclusive experience at school 

and have the same opportunities to 

engage. 

This has enabled disadvantaged pupils to fully participate in trips, activities 

and events that would otherwise have been financially challenging for 

parents.  

We are opening up free places for children to access Premier sports club 

through the summer terms. 

 

Total budgeted cost £4,540 
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Planned Expenditure for 2020-2021 to target areas identified 

• Academic year 2020-2021 

• Total PP budget £60,490 

The three headings below enable schools to demonstrate how they are using the Pupil Premium to improve classroom pedagogy, provide targeted support and support 

whole school strategies 

i. Quality of teaching for all 

Desired outcome Chosen action / approach What is the evidence and rationale 

for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you 

review 

implementation? 

Hard to reach parents of 

disadvantaged & persistently 

absent children engage fully with 

school. 

 

Parents are aware of the ways in 

which they can support their 

children and help them make 

better progress.  

 

Parents engage with school more 

effectively support their children.  

Plan events that encourage hard to 

reach parents to more readily engage 

with the school.  

 

 

All parents subscribe to Parent Hub 

and Dojo. 

 

Children of our hard to reach parents 

(disadvantaged and persistent absentees) do 

not make as good progress or attain as well as 

other children nationally. 

 

Persistent absentee children list is reduced. 

 

Disadvantaged children make better progress 

and attainment due to increased parental 

support. 

During Lockdown some families did not engage 

with school and were very hard to reach. By 

subscribing to Parent Hub and Dojo, teachers 

and parents/carers and children can be in 

regular contact and support learning more 

effectively. Also, in case of another Lockdown, 

teachers can more effectively support parents, 

engage with children and provide structured 

education with progressive learning steps. 

An action plan put in place that all 

staff are familiar with and support. 

 

Parents are positively targeted to 

engage them. 

 

An open & increased dialogue 

designed to help to break down 

barriers. 

 

Regular discussions with parents 

to ensure we are meeting their 

needs and whether they can see 

the impact. 

 

 

 

 

 

 

 

 

Headteacher & 

Deputy 

Headteacher, SLT 

Team, Staff. 

Review end of 

February 2021 and 

June 2021 
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Effective cohesive transition from 

preschool providers & Nursery in 

to Reception. 

 

Parents and providers are aware 

of the “ready for school” keys. 

 

There is an effective calendar of 

events, meetings, activities and 

liaison between all parties around 

transition in Early Years. 

All preschool groups, our Nursery and 

Reception work together to plan for 

effective transition activities. 

 

Form closer liaison between settings 

that allow for more detailed 

conversations round children’s needs. 

All parents and preschool providers are aware of 

our expectations in terms of school readiness.  

 

All parents are aware of expectations as children 

progress in their learning journey. 

 

All children have successful transition 

experiences from preschool providers and 

Nursery into Reception.  

Disseminate “Ready for School” 

flyers to preschool providers.  

 

Tailored meetings for new Nursery 

& Reception starters. 

 

Regular meetings and increased 

liaison with preschool settings take 

place. 

 

 

Alfreton Teaching 

Nursery School, 

Deputy 

Headteacher, 

EYFS Team. 

October 2020, 

February 2021 & June 

2021 

The percentage of children (PP) 

achieving a GLD is in line or above 

the national average. 

 

Children with a GLD at the end of 

FS2 to achieve the national 

standard (expected or above) at 

KS1.  

 

Children to make expected or 

better progress by the end of KS1 

from their respective start points at 

the end of FS2 

 

 

Provide more learning opportunities for 

Literacy and numeracy for pupils both 

indoor and outdoor in EYFS. 

 

Effectively use self-evaluation 

processes, triangulation of data, 

observations and work scrutiny to 

more effectively enhance provision 

and raise GLD.  

 

Secure baseline assessments that 

allow teachers and TAs to plan 

accurately for children’s start points 

(particularly keeping the Lockdown 

impact in mind). 

 

Effective CPD using research based 

evidence. Use effective strategies and 

projects to provide new approaches to 

help children make better progress. 

On entry into Nursery a large majority of pupils 

were either below or well below typical 

development. 

 

On baseline into Reception, a significant 

percentage of pupils were still below typical 

development. We need to address the shortfall 

in development due to Lockdown. 

 

63% of FS2 children achieved a GLD at the end 

of 2019 compared to 72% nationally (67% of PP 

pupils). 

 

Effective and accurate self-

evaluation processes, triangulation 

of data, observations and work 

scrutiny linked to PM and CPD will 

drive improvement round the 

desired outcomes. 

 

Effective assessment on outcomes 

to measure impact of 

strategies/projects. 

Governors, 

Headteacher & 

Deputy 

Headteacher, 

SLT 

Oct 20, Feb 21, June 

21 
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The quality of teaching & learning 

in the majority of lessons moves 

from good to outstanding. 

 

PP children’s progress is at least 

in line with that nationally for 2020, 

whichever is the greater. 

 

PP children attainment is at least 

in line with that nationally for 2020, 

whichever is the greater. 

Through PM, CPD and the self-

evaluation process we need to drive 

up T&L standards so it is more 

consistently outstanding. Ofsted 

outcomes will also provide key drivers 

for improvement. 

 

Baselining for each year group 

identified startpoints that showed the 

impact of Lockdown on children’s 

progress. 

Self-evaluation (monitoring & observations, 

triangulation) demonstrates teaching is judged at 

least Good.  

 

Initial year group baselining for the start of Sept 

2020 highlights the impact of Lockdown and the 

need to address this. 

 

Planning for catch-up using the catch-up funding 

and strategy, school identified interventions and 

national tutoring and mentoring programmes. 

Through effective self-evaluation, 

monitoring and observation 

procedures, assessment and 

review processes. 

 

The focus on key Ofsted outcomes 

linked to the teaching standards 

will be used alongside self-

evaluated outcomes. 

Governors, 

Headteacher & 

Deputy 

Headteacher, 

SLT 

Oct 20, Feb 21, June 

21 

 

Total budgeted cost £30,000 

 

ii. Targeted support 

Desired outcome Chosen action / approach What is the evidence and rationale 

for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you 

review 

implementation? 

Teachers routinely provide PP 
children in the early years with 
opportunities to develop their 
literacy and numeracy skills so 
that greater proportions of children 
can achieve a GLD by the end of 
the Reception year that is at least 
in line with the national average of 
72% in 2019. 
 
 

Literacy and numeracy tables/activities 
are set up inside and outside daily as 
part of continuous provision. 
 
Adults identify children that need 
positive intervention and need 
directing to provision. 
Monitor and revise impact. 
 

Children are not self-directing their own initiated 

learning across the continuous provision; 

particularly the boys, so there is limited breadth 

in their learning experiences. 

The impact of Lockdown identified through 

effective formative assessment shows the need 

for additional support to enable accelerated 

learning to take place. 

 

Learning Walks, observations and 

assessment reviews. 

Work & planning scrutiny 

Termly review meetings 

Staff meeting updates 

 

Headteacher 

Deputy 

Headteacher 

SLT & EYFS 

coordinator 

Oct 20, Dec20, Mar 

21, May 21, Jun 21 
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Children in the early years develop 
their literacy and numeracy skills 
so that greater proportions of 
children can achieve a GLD by the 
end of the Reception year that is 
at least in line with the national 
average of 72% in 2019. 
 

Take part in the Local Authority EYFS 
Literacy project to improve the GLD in 
2020. 
 
Improve outcomes in CLL 
 
Increase the percentage of children 
achieving a GLD in Reading & Writing 
 
Reduce the difference in GLD at the 
end of the EYFS for disadvantaged 
children 

Although disadvantaged children attained better 

than non-disadvantaged children this year [2019] 

67% compared with 63% respectively, 

disadvantaged children do not generally attain 

as well as non-disadvantaged.  

Children have consistently attained a lower GLD 

than children nationally, 63% compared with 

72% respectively. 

The impact of Lockdown identified through 

effective formative assessment shows the need 

for additional support to enable accelerated 

learning to take place. 

 

The project is overseen by the LA. 

Regular review meetings and 

moderation/monitoring visits will 

check the effective delivery of the 

project and outcomes. 

LA advisor (Gayle 

Shiels)  

Headteacher 

Deputy 

Headteacher 

SLT & EYFS 

coordinator 

As agreed with the LA. 

PP children’s confidence and 
fluency in phonics and reading is a 
priority so that more children reach 
a higher standard in the phonics 
screening checks. 
 

Review phonics provision and 

scheme. 

 

Review reading scheme and library.  

 

Implement new phonics scheme and 

reading scheme ensuring they are 

aligned.  

 

Purchase new comprehension 

scheme. 

 

Work with St. Wilfred’s (teaching 

school) English Hub, Sheffield (DfF 

supported reading project)  

Form action plan to tackle reading, 

especially for disadvantaged children. 

The school’s PP children’s phonics results are 

consistently below children nationally (71% 

compared to 83% in 2019). 

The impact of Lockdown identified through 

effective formative assessment shows the need 

for additional support to enable accelerated 

learning to take place. 

 

Learning Walks, observations and 

assessment reviews. 

Work & planning scrutiny 

Termly review meetings 

Staff meeting updates 

 

Headteacher 

Deputy 

Headteacher 

SLT & Literacy 

coordinators. 

Oct 20, Dec20, Mar 

21, May 21, Jun 21 

 

Total budgeted cost £22,000 
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iii. Other approaches 

Desired outcome Chosen action / approach What is the evidence and rationale 

for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you 

review 

implementation? 

Improved attendance Review attendance action plan. 

Analyse strategies and impact. 

Look at persistent absentees and 

review approaches with these families. 

Involve MAT Attendance Officers 

(Dianne Oxborough and Matt Robson) 

in attendance panel meetings. 

Review reward systems.  

Review first day response procedure 

and follow-up procedures. 

 

In 2018/19, the rate of overall absence (4.57%) 

above primary schools nationally.  

Our % of persistent absenteeism is significantly 

higher for PP families. This remains a challenge. 

Effective targeting of parents with 

persistently absent children is 

required.  

 

To recognise links between 

families in crisis and attendance is 

important. 

 

Ensuring the effective engagement 

through careful planning and 

providing meaningful experiences 

within school. 

Headteacher 

Deputy 

Headteacher 

Business Officer 

At the end of each 

term. 

Improved pupil wellbeing Allocate money to support PP families 

when funding trips, visits and events 

might be financially challenging. 

 

Allocate funding so PP children can 

engage in after school clubs. 

Some families voicing their concerns over paying 

for these. 

 

Some parents asking to withdraw their children 

from trips due to financial hardship. 

 

Assessing the % of PP children accessing clubs 

as opposed to others. 

Open dialogue with parents. 

All staff trained to scrutinise those 

pupils who fail to contribute to trips 

or request withdrawal so office 

staff can follow-up concerns. 

 

Allocate places for PP children 

and invite parents to let their 

children join. 

Headteacher 

Deputy 

Headteacher 

Business Officer 

Teachers 

After every trip, visit, 

event and club. 

Total budgeted cost £8,490 

 

2. Additional details and information in support of the above sections. 

 

For further information please see our SES, SIP, Pupil Premium action plans, Attendance Action Plan and Ofsted key points for improvement. 

 


